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INTERVENTION FOR CREATING EQUAL CLASSROOMS

Bullying and victimization are prevalent during adolescence. In Europe and North America, approximately 6 % of middle school stu-
dents are bulling others, and approximately 10 % of middle school students are bullied 2 or 3 times in a month. Moreover, adolescence
is a sensitive period for social status. LaFontana and Cillessen (2009) showed a clear peak in prioritizing status enhancement in early
adolescence. Given that the CEC (Creating Equal Classroom) project aims to reduce the level of bullying through mitigating classroom
status hierarchy, grade 7 is a particularly relevant developmental stage to implement this intervention project.

Target population: Adolescents from grade 7 at the middle school

Methods: Questionnaires, multilevel modeling with Mplus 8.0 to estimate the intervention effects due to the nested nature of data,

trainings and discussions.

Short description of results and conclusions: Pupils are encouraged to take responsibility for their social environment and for inter-
acting with peers. This program is effective in reducing the frequency of adolescents' involvement in bullying situations. With help of
this program, the number of both initiators and victims of bullying will decrease.

Keywords: Bullying, equality, pupils from 7t grade, victimization.

Formulation of the problem and analysis of recent
research and publications. Numerous foreign studies
mention the problem of hierarchy and its connection with
bullying. Below are the conclusions of researchers who will
help us expand the topic of the article. For example, status
hierarchy is a pervasive and fundamental feature of social
organization in human groups [3]. A body of studies re-
vealed that status inequality within societies is associated
with victimization [1] , bullying [4], and other violent behav-
iors [2]. Studies paid attention to the role of classroom sta-
tus hierarchy in the development of bullying and
aggression [5,7]. Classroom status hierarchy represents
the distribution of power and dominance in the classroom
[6,7]. In classrooms with high levels of the status hierarchy,
only a few students hold the power in the classroom, while
in low-hierarchy classrooms, children's social status is rela-
tively egalitarian. A longitudinal study found that a high
level of status hierarchy predicted increases in bullying
6 months later in a sample of 11,296 adolescents from
583 classes in Finland [6].

More importantly, social status hierarchy status is as-
sociated with the benefits of aggression and bullying be-
havior. Several cross-sectional studies have found that in
middle childhood the association between aggression and
popularity was stronger in hierarchical classrooms where a
small number of students play a prominent role in interper-
sonal connections [1], and where levels of perceived popu-
larity vary considerably across students [6, 20]. Thus,
creating egalitarian classroom structures could be a prom-
ising way to reduce the level of bullying and victimization.

In order to reduce the level of bullying and victimization
in the classroom, we design both universal and indicated
measures to promote equality within the classroom. Con-
cerning universal measures, we aim to raise awareness of
equality, learn communication skills in equal and respectful
ways, and give children equal opportunities to practice
democratic skills. In terms of indicated measures, we aim
to support isolated students, especially the victims of bully-
ing by the support group approach [17]. The purpose of the
support group is not to punish or blame the bullies and their
assistants, but to create mutual concern for the well-being
of the victim [18]. As a long-lasting goal, we also aim to
reinforce youth's competence to participate in a democratic
society and reduce the violence in the whole society. Tak-
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en together, the Creating Equal Classrooms (CEC) pro-
gram aims to decrease the level of aggression and bullying
by creating an equal classroom environment.

Formulating the goals of the article. Every student
needs to feel comfortable at school in order to achieve suc-
cess. Separating or protecting students from bullies is not
the goal of this program, but to create an atmosphere in the
classroom so that everyone can feel equal to the other. Hav-
ing collected the step-by-step components of the program,
we structured them into groups, forming the information as a
plan. As a result, we were able to reproduce the information
as a table, which will help to achieve the goal of equality. It
should be added that the use of our program in the future
might contribute to a decrease in the percentage of bullying
in classrooms. The relevance of the problem of bullying and
hierarchy is widely disclosed in psychology and other sci-
ences, therefore, the dissemination of our program will help
the study of these problems more accurately.

Presentation of the main research material. As the
program developed, two types of intervention (intervention
format) were identified: universal and indicated. This
means universal and targeted (blended) school-based in-
terventions. Realizing that the program must be developed
primarily for a wide audience, we decided to start develop-
ment from the first type.

Thus, was distinguished a program structure and pro-
cess, which combine several elements in universal inter-
vention:

(1) Teacher training

Two days' training program for home teachers and
principles of CEC schools

Contents: basic knowledge of bullying, strategies of
creating equal classrooms

(2) Curriculums (providing 10 lessons about bullying
and equality). Lessons will be every other week during 20
weeks duration. The lessons last from one to two hours,
given one per week.

Topics of the lectures and groupworks include:

1. Voting as a means of self-expression and affirmation.

The teacher could begin by explaining what modes of
government exist and how they differ, while receiving the
students' testimonies and preconceptions. Questions such
as: "What is a king, a dictator, a president, a parliament, a
deputy, a citizen?", "What is the role of citizens in a dicta-
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torship compared to a democracy?" can help the teacher
better understand what students know. A more active role
through the right to vote by choosing which ideas one
wants to support, but also through the possibility to run as
a representative of the citizens in order to apply the pro-
gram they will choose by maijority.

Explaining the abuses of power with simple examples
can show which harassing behaviors are unhealthy and
bad for the organization of the class. This will also allow to
deal with the notion of justice: fairly decide what place we

will occupy in this organization otherwise the rules can be
distorted by our personal interests.

The representative democracy is used in a country be-
cause the population cannot vote nor discuss every day the
organization of the society but in a class the number allows
to use the direct democracy. In this lesson we would sit in a
circle and talk about the practical feelings of the students.

To end the session the teacher would put the children
in basic unequal role plays and then the two or three actors
would judge what needs to be changed to make everyone
equal in this situation.

The Main Aims: Reduce level of bullying and victimization by creating equal classrooms
A
4 I
I ™
Universal Measures Indicated Measures
l l Aim 4 Support low-status
. . . . . children
Aiml: Raise Aim 2: Learn Aim 3: Practice h_ D,
[
awareness of equality communication skills democratic skills
-~ -~ Support Group Approach
Curriculums: Curriculums: Curriculums: . e
- Interview with victims

- Learming democracy - Empathy tramning - Classroom role play

- Identifying your and - Assertion training - Classroom debate - Form a support group

others” strengths Everyone can be the Interview with the group

- Bullymng 1s the abuse leader of classroom

of power Seat Arrangement - Follow-ups

A iy
N2 AN /
. S
~
The Long-lasting Aim: Remforce competence to participate in democratic society and reduce the violence m the whole society

Fig. 1. Frameworks of the Creating Equal Classrooms (CEC) project

2. Learning to assert oneself through direct democracy.

Begin by going around the classroom and asking each
student to write on a piece of paper what an egalitarian
school would look like and on another piece of paper if they
have ever seen behavior that they felt was unequal to
abuse. Each paper would be put in turn in a different box.
Then the teacher would tabulate the results to create a
debate. In this way, the children could see that every vote
counted (and that their vote counts as much as the others).

The goal of these sessions on equality and democracy
is for children to become aware of the differences between
individual and collective interests, in order to develop be-
haviors that will always be in favor of the common interest.
Being aware of the point of view of others is also to relativ-
ize the importance of all and to see that our interest has no
reason to take precedence over other classmates.

Teachers will also have the task of moving the debate
forward to reach a compromise. They will have to be able
to recognize the value of their opponent's position and can
quickly find common ground with him/her. In this way, we
hope that we will be able to better consider all sides of a
problem in order to better solve it.

3. Each students' vote matter.

This lesson will be the first voting session for students
to vote according to the voting rules. Each vote will be pre-
ceded by a debate moderated by the teacher, who will also
have the role of stimulating the most timid, least popular
students to give their opinion.

Each student has a voice that is as valuable as any
other. The teacher does not vote to try to neutralize his or
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her authority in the voting and to avoid that he or she takes
someone's side in the debate and that the students follow
him or her.

Voting means giving your opinion, making a choice for
a candidate or for a decision. Voting can be by a show of
hands but most often it is secret. The principle is to vote
and choose together, unlike the elections of the delegates,
which give some students the upper hand over others. Di-
rect democracy should be respected. We could, on the
other hand, form a rotation system for the tasks to be done
in the classroom: watering the flowers, distributing the pa-
pers, erasing the blackboard. In this system, no student
should be responsible for grading others, as might be done
for grading participation, for example.

The first things to be discussed and voted on will be the
rules of this class democracy (or school democracy, there
could be two levels like a federal state): secret ballot or show
of hands, number of deliberations, speaking time. Then the
subjects can be numerous and can be adapted to the needs
of the class but be related to the program or to current is-
sues to initiate the students to their future role as citizens.

Then we could put a box where the children could put
what they would like to be discussed and voted on, which
we would empty in the end of every week. The teacher
could also put topics on the agenda. These could be sim-
ple yes/no votes (like referendums) or multiple choice. In
this system, the teacher has an important role to play,
since he/she has to make sure that each student's speak-
ing time is respected, that everyone participates and that
no one is left out.
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4. |dentifying your and others' strengths. Exploring
strengths of everyone, understanding differences in individuals

5. Respect is for everyone. Here teachers make each
student aware of the subjectivity of his or her point of view.
We are all humanbeings who have the same right for being
respected. "Do not do to others what you would not want
them to do to you".

6. Everyone should be included in the classroom. Here
our target is to increase the sense of belonging by large
group activities. This lessons could be carried out on the
playground.

7. Bullying is the abuse of power. Aim is to learn the
definition of bullying. Identify the differences between bully-
ing and aggression. Understand the consequences of bul-
lying. In this section, teachers should emphasize that
bullying is the abuse of power and threatens the equality of
classrooms.

8. Learning about assertive skills. Learning and training
how to listen actively and being assertive. Active listening
involves paying attention, asking questions, and reflecting
on what someone says, and assertive skills refers to the
ability to stand up for your own or other people's rights
calmly and positively. Assertive skills promote controlling
stress and improve coping skills with peers without being
aggressive. Students learn positive communication skills
through verbal instruction, modeling, behavioral rehearsal,
and feedback. Finally, teachers explain how to use asser-
tive skills in the bullying situations.

9. Empathy training. Aim: to explain what is empathy,
its importance in life. Using literature and motives help stu-
dents to understand the feelings of victims of bullying.
Practicing 10 exercises in order to develop empathy.

10. Building an equal Classroom — Let's do it together.
Students review the core components of previous lectures and
reflect their learning experience to build an equal classroom.

It is also necessary to add such important universal in-
tervention elements as:

(3) Seating arrangements. Decide the seating of the class-
room in a prosocial way. For example, home teachers could
place aggressive and victimized children closer to the proso-
cial high-status peers in the classroom [17, ¢.403-412].

(4) Everyone can be the leader [5, ¢.622-637]. Produce
more the jobs opportunities for every students in the class-
rooms (e.g., watering flowers; closing windows in the class-
rooms). Praise all students on the weekly class meeting.

Further, it is important in our program to show that every-
one is equal. The second type of intervention, indicated

measure is evidence that students need to be aware of equal-
ity. Support low-status students aim approach four steps:

e Interview with victims;

e Form support group;

e Interview with bullies;

¢ Follow ups.

The main goal of this support group approach is to pro-
vide additional help for students. Instead of focusing only
on (changing) the behavior of the bully, bystanders and
defenders are also involved in tackling bullying situations.
The purpose of the support group is not to punish or blame
the bullies and their assistants, but to create mutual con-
cern for the well-being of the victim. It is emphasized that
everyone has to do something to help to improve the situa-
tion. In other words, the responsibility to solve bullying is
given to the support group. It is assumed that the shared
distress will evoke empathy within the bullies and that the
‘group pressure' of shared responsibility will trigger the
bullies' willingness to alter their behavior. Moreover, the
support group method could bring benefits, such as provid-
ing someone who listens and helps to overcome the prob-
lem and improve the well-being.

Implementation. The initial implementation of the pro-
gram will last for about one year. The main goal of the pro-
gram is to reduce violent behavior and the incidence of
bullying and to develop social and intercultural competencies
in schools. To facilitate the transfer of knowledge between
researchers and practitioners (teachers), a "train-of-trainer”
cascade model will be developed and applied. According to
this model researchers train trainers (called multipliers), multi-
pliers train teachers, and teachers train their pupils. The idea
is to train staff working in educational institutions or in school
psychological services to ensure the continuous transfer of
knowledge between researchers and practitioners.

During the first semester of the academic year, the pro-
gram deals with preventive measures at school. Firstly,
teachers are becoming the main target group of training.
Universal measures at the classroom level for students are
introduced by teachers during the second semester. Ten
lessons are given by home teachers biweekly. After the
third lesson, the intervention classes start to carry out "eve-
ryone can be the leader" activity. The seating interventions
are also implemented in this semester. In the third semes-
ter, only "everyone can be the leader" activity and seating
interventions are implemented. Finally, the indicated
measures are only used when the bullying incident hap-
pens. The schedule is presented in Fig. 2.

Pre-implementation Fall semester of Grade 7 Spring semester of Grade 8
| | .
Two-day teacher Training ] [ Support teachers during implementation ]
Universal Measures [ Curriculums (10 lessons) ]
[ Everyone can be the leader J
[ Seating arrangement J
Indicated Measures [ Form support group when bullying happens J

Fig. 2. Implementation of the Creating Equal Classrooms (CEC) project
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The implementation of the program in schools is carried
out at the individual and school-wide level. Pupils will be
encouraged to take responsibility for their social environ-
ment and for interacting with peers. The opportunity is giv-
en in order to actively contribute to the improvement of the
school environment. Additionally, teachers could get man-
ual and online material that includes information on bullying
and the key strategies of the project, as well as detailed
lesson plans which will include the curriculum of 10 two-
hour lessons. Lessons will be every other week during 20
weeks duration. Training and discussions are suggested as
working methods. These methods will allow the analysis of
social situations, and adolescents will be informed that
such situations can be understood in different ways.

The large-scale evaluation of the effectiveness of the
program includes both pre-testing and evaluation of the re-
sults after the completion of the program. It is also supposed
to monitor changes at all stages of the program. To prompt
the implementation of CEC project, the research team or-
ganizes two seminars with teachers of each school in each
semester. In the seminars, researchers help teachers to
solve their questions during implementing the project.

We believe that this program is effective in reducing the
frequency of adolescents' involvement in bullying situa-
tions. With help of this program, the number of both initia-
tors and victims of bullying will decrease.

Evaluation. Based on a synthesis of international ex-
perience and Chinese realities, the program allows creating
a system of values, norms, and rules in the classroom,
intolerant of bullying and any form of violence. The effec-
tiveness of this program is in the intensity of work with rep-
resentatives of schools and children, duration of the
program, introduction of disciplinary methods into work.

The effective vector of this project is the democratiza-
tion of the process of managing the coexistence of school-
children in the team, as well as emotional and value
learning. Democratization is carried out through the intro-
duction of clear rules that are oriented to establish positive
interpersonal relationships. The main method is direct work
with disciple-initiators or victims. It is aimed at increasing
the emotional competence of pupils by teaching the skills
of prosocial behavior.

With the successful implementation of our idea, when
the amount of cases of bullying, anxiety in schoolchildren
decreases and disappears the problem of victimization,
prevention can be carried out at early bullying symptoms.
The teaching staff, school administrators, parents, and
students themselves will have enough knowledge to pre-
vent bullying without the participation of anyone from out-
side.

Research design and procedure. The effectiveness
of the program is tested in a randomized control trial. First,
we send a letter describing the goals and content of the
program with an enrollment form to middle schools. The
schools that are willing to volunteer and join the RCT are
randomly assigned to the first intervention or the waiting list
control groups that implement the same program after
completing the first intervention group. We aim to include at
least 100 classrooms in Grades 7 (50 for intervention and
50 for control). All students complete the questionnaires at
time 1, time 2, time 3.

Data collection. Prior to data collection, researchers
sent consent letters to students, parents, teachers and
school principals, in which the research aims and proce-
dures are described briefly. The participants complete a
battery of self-report measures during a single class period
in schools under the guidance of postgraduate research
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assistants. During the surveys, school teachers are not
present. Students are told that the answers will not be re-
vealed to anyone. The order of questions, items, and
scales are extensively randomized to alleviate any system-
atic order effect.

Measurement.

e Bullying & Victimization: Olweus scale, peer nomination.

e Depression symptoms are measured by 10-item
short form of Children's Depression Inventory [12].

e Social anxiety is measured by 2 social anxiety
scales, the Fear of Negative Evaluation and the Social
Avoidance and Distress,which were combined to measure
students’ level of anxiety [9, ¢.23, 51-59].

e Peer status: acceptance ("Whom do you like the
most?"), rejection ("Whom do you like least?"), perceived
popularity ("Whom do you consider as the most popular?"),
peer nomination.

e Classroom status hierarchy: standard deviation of per-
ceived popularity scores within a classroom [6, ¢.1699-1710].

e Antibullying Attitudes was modified into a 10-item
version to better fit the present context from Provictim scale
[11, ¢.311-330].

e School climate (academic, community, safety, institu-
tional environment) measured by Delaware School Climate
Survey—Student (DSCS—S).

Data analysis. We use multilevel modeling with Mplus
8.0 to estimate the intervention effects due to the nested
nature of data. We fitted three-level models, with the first
level representing change over time, the second level rep-
resenting individual student differences, the third level rep-
resenting differences between classrooms.

To test the effectiveness of intervention, we add two
cross-level interactions (i.e., T2 x intervention, and T2 % in-
tervention) into the model. If a statistically significant interac-
tion is found, we further probe the significant interactions by
simple slope test. There are several dummy-coded variables
in the models. The three waves of data collection are coded
with two variables, T2 (Wave 2 = 1, other waves = 0) and
T3 (Wave 3 = 1, other waves = 0). In addition, gender (girls = 0,
boys =1), and intervention (control school = 0, intervention
school = 1) are entered into the models with dummy coding.

Sustainability. Sustainability refers to "the extent to
which an evidence-based intervention can deliver its in-
tended benefits over an extended period after external
support... is terminated" [14, c.19-46]. To support the sus-
tainability of the CEC project, several sustainment strate-
gies are utilized. No or limited funding is the most common
hindering factor for intervention sustainability [10, c.1-12].
Therefore, we first secure continuous funding and contracts
to specifically finance sustainment strategies to be used.
Second, we maintain teacher's skills through continued
training, booster training sessions, supervision, and feed-
back. Third, students receive a short revision session every
half a year after the implementation to review what they
learned in the last lesson and discuss what has changed.
Lastly, the effectiveness of the intervention is monitored
after the implementation to check the sustainability of the
CEC project.

Fidelity. The assessment of fidelity is an essential fea-
ture of program evaluations. Intervention fidelity has been
defined as "the extent to which an intervention was deliv-
ered as conceived and planned—to arrive at valid conclu-
sions concerning its effectiveness in achieving the target
outcomes" [16, c¢.9]. It can be conceptualized and opera-
tionalized in terms of quantity (how much was done) or
quality (how well it was done) of program implementation.
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Implementation fidelity is systematically measured by
collecting monthly teacher reports on the quantity as well
as the quality of implementation of the CEC project during
the trial. Several measures are included in the report such
as (1) Frequency of implementation (= the sum of imple-
mented lessons out of the total 10); (2) Duration of imple-
mentation (= the total duration of the lessons in hours); (3)
Lesson preparation (= the total duration of the preparation
in hours). The measures of lesson adherence and duration
of lessons are chosen to reflect the quantity of implementa-
tion. The third measure, lesson preparation, is used as an
indicator of the quality of implementation.

Conclusions. First of all, in order to disseminate our
program, it will have to be scientifically monitored and pub-
lished in journals to be known and recognized. To dissemi-
nate our program, the training of teachers will require a
period of learning through experience and observation of
teachers in countries that have tested the program first.

One of the greatest difficulties in the adaptation of this
program may be the cultural and linguistic factors. Not only
the translation of methods, but also its implementation in
different cultures can become a serious obstacle slowing
down the process of implementation.

In this way, a protocol and a certification that can be
disseminated is applied more quickly and easily more or
less adapt to each country. Political factors in the country
will also have to be taken into account as equality is not
recognized at the same level in every country. Countries
that do not recognize the equal social and political status of
women and men may not view our program favorably. The
same goes for countries with social and economic inequali-
ties that do not put in place the necessary public policies to
reduce them due to lack of means or ideology. However, it
is not conceivable to exclude certain principles of equality
in order not to offend a country.
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KuviBcbkui HalioHanbHUI yHiBepcuTeT imeHi Tapaca LLleByeHka, KuiB, YkpaiHa

NMPOrPAMA-IHTEPBEHUIA ONA CTBOPEHHA PIBHOMPABHUX KINACIB
Bynine i eikmumisauis nowupeni e nidnimkosomy eiui. ¥ €eponi ma [llieHiyHili AMepuui npubnusHo 6 % y4Hie cepedHix WKin 3Hyujalombcsi 3
iHwux, a npu6nusHo 10 % y4yHie 3a3Haromb 3HywaHb 2 abo 3 pa3u Ha micaub. Kpim moao, nionimkoeuli eik € Yymnueum nepiodom Ons coyiasibHO-
20 cmamycy. LaFontana ma Cillessen (2009) noka3anu sieHuli nik y npiopumemi nideuuwieHHs1 cmamycy e paHHbOMYy nidnimkoeomy eiuyi. Ypaxoey-
ro4u, wo npoekm CEC (Creating Equal Classroom) cnpsimoeaHuli Ha 3HUXXeHHSI pieHs1 6ysiH2y 4Yepe3 MOM'AKWEeHHs1 iepapxii cmamycy knacy,
cboMull kn1ac € ocobiueo akmyanbHUM emarnom po3eumky Ons peanizayii yb020 NPoekmy-iHmepeeHuyil.

HocnidxyeaHi: nidonimku i3 cbomo2o knacy cepedHboi wkonu.

Memodu: aHkemu, 6a2zamopieHese modentoeaHHs i3 Mplus 8.0 dnsa ouyiHoeaHHs1 eghekmie iHmMepeeHUil Yyepe3 eknadeHuli xapakmep OaHuXx,

mpeHiHau U 062080pPIOBAHHSI.

Kopomkuti onuc pesynbmamie i sucHoeku: y4Hie 3aoxo4yromb 6pamu eidnoeidanbHicmb 3a ceo€ coyiasibHe omo4eHHs1 ma e3aemodito 3 00-
Honimkamu. 3anpornoHoeaHa npozpamMa eghekmueHa Oisi 3HUXKEHHSI Yacmomu 3asy4eHHs1 nionimkie do cumyayili 6yniHay. 3a donomozor yiei

npozpamMu 3MeHWUMbCS KinbKicms sIK iHiyiamopie, mak i xxepme 6yniuay.

Knro4oei cnoea: ByniHe, pieHicmb, y4Hi 7 knacy, eikmumizayis.
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