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RELATIONSHIPS AND PREDICTIVE ROLE OF HARDINESS
IN SOCIO-PSYCHOLOGICAL ADAPTATION AND STRESS AMONG STUDENTS

Background. Studying in higher education institutions requires rapid socio-psychological adaptation to new conditions,
roles, and academic demands, which inevitably increases emotional stress. The full-scale war in Ukraine has significantly
intensified this psychological pressure on student youth. Under wartime circumstances, adaptive processes become considerably
more complex, making the maintenance of psychological balance a critical issue.

Methods. The studyinvolved 199 students from various Ukrainian higher education institutions and was conducted during
2022-2023. A combination of theoretical methods (analysis, comparison, generalization, and systematization) and empirical tools
was applied. The empirical framework included the Socio-Psychological Adaptation Methodology by K. Rogers and R. Diamond,
the Hardiness Test by S. Maddi, and the Perceived Stress Scale (PSS-10). Data analysis was performed using Pearson correlation
analysis and linear regression analysis to identify the structural relationships and predictive value of hardiness.

Results. High general adaptability was found in 87.44% of students, self-acceptance in 95.98%, and internality in 98.49%.
Most students showed average hardiness (65.33%) and moderate perceived stress (85.42%). Correlation analysis revealed strong
associations between adaptation and hardiness (p < .001), notably for emotional comfort (r = -.746), adaptability (r = -.713), and
internality (r = -.713), while self-acceptance showed a moderate link (r = .565). Perceived stress correlated weakly only with self-
acceptance (r =.168, p <.05). Regression analysis confirmed hardiness as a significant predictor of socio-psychological adaptation
(p < .001), explaining 55.7% of the variance in emotional comfort (R* = .557) and 50.8% in both adaptability and internality (R* =
.5083), proving it to be a key resource under prolonged stress.

Conclusions. The findings indicate that while the majority of students maintain sufficient adaptive potential, chronic
military stress causes emotional tension and interpersonal challenges. A close relationship exists between adaptation and
hardiness, confirming that hardiness serves as a core internal resource that mitigates maladaptive manifestations and supports

effective functioning. Perceived stress appears to be more autonomous and driven by external situational factors.
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Background
Relevance and purpose of the study. In modern
higher education, students experience increasing

psychological demands associated with intensive academic
workloads, rapid educational changes, and the continuous
need for socio-psychological adaptation. Psychological
stability is a multidimensional construct comprising
emotional, cognitive, motivational, and social components
that are influenced by both personal characteristics and
environmental conditions. Under wartime circumstances,
these adaptive processes become considerably more
complex because students must simultaneously cope with
academic requirements and chronic exposure to traumatic
stressors (Chykhantsova, 2024, 2025).

The full-scale war in Ukraine has significantly intensified
psychological distress among university students,
increasing anxiety, uncertainty, emotional exhaustion, and
the risk of maladaptation. Recent empirical evidence
indicates that successful adaptation during wartime
depends on both individual psychological resources and
supportive educational environments (Hrabovska, Partyko,
& Stelmashchuk, 2024). Similarly, repeated cross-sectional
research involving Ukrainian universities demonstrated that
prolonged exposure to war negatively affects students’
mental health, emotional well-being, academic functioning,
and quality of life, although considerable individual
differences in resilience remain (Kurapov et al., 2026).

Socio-psychological adaptation is generally understood
as a multidimensional process through which students
establish effective interaction with the educational
environment while maintaining psychological well-being and
successful academic functioning. Successful adaptation
contributes to professional development, academic
achievement, and psychological health (Malitska, 2022;
Bereznyak, Nakorchevska, & Vasilyeva, 2022). During
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martial law, additional challenges arise, including reduced
academic motivation, disruption of educational routines,
uncertainty about the future, and diminished feelings of
personal security. Consequently, educational institutions
increasingly emphasize psychologically safe learning
environments, digital technologies, and adaptive teaching
strategies (Tymkiv, 2023; Kushneryk, 2024).

Among the psychological resources facilitating
successful adaptation, hardiness has attracted growing
scientific attention. According to Maddi's theoretical model,
hardiness comprises commitment, control, and challenge,
enabling individuals to perceive stressful situations as
manageable and meaningful rather than threatening.
Contemporary Ukrainian studies conceptualize hardiness as
an integrative personality resource supporting emotional
regulation, psychological well-being, and adaptive
behaviour under prolonged uncertainty (Chykhantsova,
2024). Likewise, Berezovska and Bohaichuk (2024)
demonstrated that these structural components of hardiness
contribute significantly to successful adaptation within
stressful educational environments.

Empirical evidence suggests that resilience and
hardiness play an important role in maintaining students'
psychological functioning during wartime. Koliadenko et al.
(2024) found that resilience factors facilitate emotional
stability, coping effectiveness, and preservation of academic
functioning among Ukrainian students despite prolonged
military stress. Similarly, Mytnyk and Chanchykov (2024)
emphasize that hardiness enhances students' ability to
regulate emotions, maintain self-control, and adapt
successfully to changing educational conditions during war.

Prolonged exposure to military stress has been shown
to impair emotional well-being, increase anxiety, reduce
concentration, and complicate interpersonal functioning.
Kryvoshei (2024) reported that military conflict substantially
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increases psychological stress among university students,
creating additional adaptation difficulties and emphasizing
the need for systematic psychological support. These
findings are consistent with Savelyuk (2022), who
demonstrated that concentration difficulties, chronic time
pressure, and anxiety represent the most common
manifestations of student stress.

Although previous studies have substantially improved
understanding of stress, resilience, and socio-psychological
adaptation among university students, several important
gaps remain. Most studies have investigated these
constructs separately, whereas relatively few have
examined the predictive role of hardiness in explaining
specific dimensions of socio-psychological adaptation under
prolonged wartime conditions. Moreover, empirical evidence
based on Ukrainian student populations remains limited
despite the unique psychological challenges associated with
the ongoing military conflict. Therefore, further investigation
of the relationships between socio-psychological adaptation,
hardiness, and perceived stress is necessary to provide an
evidence-based foundation for developing effective
psychological support programmes for university students.

The purpose of this study is to examine the

relationship  between socio-psychological adaptation,
hardiness, and stress in students.

Methods

The study used theoretical methods (analysis,

comparison, generalization, systematization). Empirical:
methodology for studying social and psychological
adaptation. K. Rogers — R. Diamond — (Osnitsky A.K.) — to
identify personality characteristics and the degree of social
and psychological adaptation. The methodology is widely
used in scientific research to study various aspects of social
adaptation, mental health and interpersonal relationships; in
educational programs to assess the effectiveness of social
adaptation programs and the development of
communication skills in students, "Hardiness Test" S. Maddi
— to determine the ability and readiness of students to act
actively in a stressful situation according to the indicators:

determining the level of students' ability and readiness to act
actively in a stressful situation according to the indicators:
control, commitment, acceptance of challenges, it is
possible to determine the level of hardiness indicators in
students according to various sample indicators. Perceived
Stress Scale (PSS) — to assess the perception of stress and
its potential consequences. The advantages of the PSS-10
are simplicity and convenience, validity and reliability, which
is confirmed by research; universality. The Perception of
Stress Scale (PSS) is widely used to assess stress among
different population groups and for cross-cultural
comparisons. The methods were chosen to identify the
relationship between acceptance of self / others and control,
involvement, challenge; the possibility of correlation
analysis, which allows you to show how the level of
adaptation is related to subjective stress and simple
interpretation of the results. To identify the relationship
between indicators of socio-psychological adaptation,
hardiness and stress in students, we used Pearson
correlation analysis. The sample consisted of 199 students
from different higher education institutions. The study was
conducted during 2022-2023.

Results

To assess the level of socio-psychological adaptation of
students, the Rogers—Diamond method was used, which
allows determining the level of development of adaptive and
maladaptive personality characteristics. The results of the
study are presented in the percentage of respondents who
demonstrate a high, medium and low level on separate
scales: Adaptability, Self-acceptance, Acceptance of others,
Emotional comfort, Internality, Dominance and Escapism.

Table 1 shows the distribution of students by levels of
adaptation, which allows assessing the general
psychological potential of the group, identifying weaknesses
and determining areas of psychological and pedagogical
support. The data obtained indicate which aspects of socio-
psychological adaptation require more attention when
forming programs for the development of hardiness and
stress resistance of student youth.

control, commitment, acceptance of challenges. By
Table 1
Level of socio-psychological adaptation of students (%)

Scale High Middle Low
Adaptability 87,44 4,52 8,04
Self-acceptance 95,98 0,5 3,52
Acceptance of others 71,86 7,04 21,10
Emotional comfort 62,81 10,05 27,14
Internality 98,49 - 1,51
Dominance 15,08 7,54 77,38
Escapism 9,05 66,83 24,12

Analysis of the distribution of levels of socio-
psychological adaptation of students shows the prevalence
of high indicators on most adaptive scales, which indicates
a satisfactory adaptive potential of the sample.

The highest indicators were recorded on the scales of
internality (98.49%) and self-acceptance (95.98%), which
indicates a developed sense of personal responsibility for
one's own life, internal locus of control and positive self-
perception. Such characteristics are important predictors of
effective self-regulation and psychological hardiness in
conditions of increased stress.

A high level of general adaptability is observed in
87.44% of students, which indicates the ability of most
respondents to successfully integrate into the educational
environment, despite difficult social conditions. At the same
time, a low level of adaptability was recorded in 8.04%,
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which may indicate the presence of a risk group with
increased vulnerability to maladaptive manifestations.

Indicators of acceptance of others are more
heterogeneous: while 71.86% of students recorded a high
level, 21.10% demonstrated a low level, which may indicate
difficulties in interpersonal interaction, reduced trust, or
social distancing.

A similar trend was found on the emotional comfort
scale: only 62.81% of students have a high level, while
27.14% are in the zone of low emotional well-being, which
may reflect increased anxiety, internal tension and
emotional instability, especially relevant in conditions of
military stress.

The results on the dominance scale deserve special
attention, where 77.38% of students demonstrate a low
level. This indicates the prevalence of passive or conformist
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behavioral strategies, avoidance of leadership roles and
caution in defending one's own position, which may be an
adaptive reaction to a prolonged situation of uncertainty.

Escapism indicators are characterized by a dominance
of the middle level (66.83%), which indicates the tendency
of a significant part of students to use unique or
compensatory strategies to overcome stress. At the same
time, 24.12% of respondents with a low level of escapism
may demonstrate more constructive coping strategies.

To assess the level of hardiness of students, the Maddie
Hardiness Test was used, which allows determining the

integral level of hardiness and the development of its main
components: Involvement, Control and Acceptance of
Challenge. Table 2 shows the distribution of students by
high, medium and low level of each component and the
overall hardiness indicator in percentage.

The presented data make it possible to assess the
psychological potential of students in overcoming stressful
situations, identify the strengths and weaknesses of their
hardiness and outline areas of psychological support and
development of internal resources.

Table 2
Student hardiness level (%)
Scale High Middle Low
Hardiness 18,59 65,33 16,08
Engagement 22,61 67,84 9,55
Control 17,58 73,37 9,05
Challenge 29,65 61,30 9,05

Most students have an average level of hardiness (only
a small part demonstrates a high or low level), which is
typical for young people in conditions of increased stress
(war, study, social challenges).

A high level of hardiness is manifested mainly in
readiness for a challenge, which is positive for adaptation to
new conditions.

A low level is observed in 10-16% of students, which
indicates the need for psychological support and
development of internal resources.

The average level of the "Involvement" indicator indicates
that students are mainly interested in learning and life events,
but a high level is manifested in less than a quarter.

Also, most students feel moderate control over events,
high control is manifested in a small number of students.

Regarding the "Challenge" indicator, students are ready
to perceive new difficulties and changes as a challenge, this
is the most developed component of hardiness.

To determine the level of perceived stress of students,
the Perceived Stress Scale (PSS-10) was used, which
allows assessing the subjective experience of tension,
overload, and a feeling of uncontrollability of life events.
Table 3 presents the distribution of respondents by high,
medium, and low levels of perceived stress in percentage
terms, which allows characterizing the general -emotional
state of students in conditions of increased academic and
social workload.

Table 3
Students’ perceived stress level (%)
Scale High Middle Low
Perceived stress 9,05 85,42 5,53

The results of the study show that the vast majority of
students are characterized by an average level of perceived
stress (85.42%). This means that respondents regularly
encounter stressful situations, but in general retain the ability
to be aware of them and partially control them. The average
level of perceived stress indicates a tense, but relatively
adaptive emotional state, which allows students to function
in conditions of academic load and social instability.

A high level of perceived stress was recorded in 9.05%
of students. Representatives of this group may be in a state
of chronic emotional tension, accompanied by a feeling of
overload, difficulty concentrating, decreased performance
and an increased risk of developing maladaptive reactions.
This group requires special psychological attention and
targeted support.

A low level of perceived stress was found in 5.53% of
students, which indicates a high level of emotional regulation
and effective use of personal resources to overcome stress.
At the same time, in rare cases, a low level of perceived stress
may be associated with an underestimated awareness of
stress-causing factors or a tendency to avoid experiences.

In general, the data obtained indicate that stress is a stable
background factor in the life of young students, but in most
cases it does not reach critical levels. This creates the
prerequisites for the effective development of hardiness and
adaptive strategies for coping with stress, and also emphasizes
the need for systematic psychological support for students in
conditions of increased social and emotional stress.

To identify the relationship between indicators of socio-
psychological adaptation, hardiness and stress in students,
we used Pearson correlation analysis (Table 4).

Table 4
The relationship between indicators of socio-psychological adaptation and indicators of hardiness and stress
Scale Hardiness Engagement Control Challenge Perceived stress
Adaptability - 713 -,675*** -,656*** ,-,606*** -,122
Self-acceptance ,565*** ,554*** ,501*** LATT*** ,168*
Acceptance of others -,576*** =97 5*** -,481*** -,488*** -,105
Emotional comfort -, 746*** - 713 -,685*** -,621*** -,075
Internality - 713 -,661*** -,676*** -,598*** -,104
Dominance -,468*** -,390*** -,485*** -, 414*** -,101
Escapism -, 576%** -, 539%** -, 530%** -,502%** -,044

*p<.05, ***p<.001
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The results of Pearson's correlation analysis indicate the
presence of statistically significant relationships between
indicators of socio-psychological adaptation, hardiness and
perceived stress in students, which confirms the systemic
nature of the studied psychological constructs.

Strong and moderate correlations were established
between most indicators of socio-psychological adaptation
and components of hardiness (p<.001). In particular, the
adaptability indicator has strong negative correlations with
the general level of hardiness (r = -0.713), involvement (r =
-0.675), control (r = -0.656) and challenge (r = -0.606). This
direction of the relationship is due to the peculiarities of the
interpretation of the scales of the Rogers-Diamond
methodology, where higher values on a number of scales
may reflect maladaptive tendencies. The results obtained
indicate that the increase in maladaptive manifestations is
accompanied by a decrease in the level of hardiness and its
structural components.

The self-acceptance indicator demonstrates positive
moderate correlations with all components of hardiness: the
general indicator (r = 0.565), involvement (r = 0.554), control
(r=0.501) and challenge (r = 0.477) at the significance level
p<.001. This indicates that a positive attitude towards
oneself and acceptance of one's own characteristics are an
important resource for the formation of students' hardiness.

Negative correlations were recorded between the
indicator of acceptance of others and hardiness (r = -0.576),
involvement (r = -0.575), control (r = -0.481) and challenge
(r = -0.488) (p<.001), which may also be related to the
specifics of the scaling of the methodology. A similar trend
was found for the indicators of emotional comfort and
internality, which have some of the strongest correlations
with hardiness (r = -0.746 and r = -0.713, respectively). This
indicates a close relationship between the emotional state,
the sense of internal control and the ability of the individual
to withstand stressful influences.

The dominance indicator has moderate negative
correlations with the components of hardiness (r from -0.390

to -0.485; p<.001), which indicates that excessive focus on
controlling others can reduce internal psychological
hardiness. Similar relationships were recorded for
escapism, which negatively correlates with all components
of hardiness (r from -0.502 to -0.576; p<.001), which
confirms the maladaptive nature of unique strategies in
overcoming stress.

The relationships between indicators of socio-psychological
adaptation and perceived stress were weak and mostly
statistically insignificant, with the exception of a slight positive
relationship between self-acceptance and the level of perceived
stress (r = 0.168; p<.05). This may indicate that stress in
students is a relatively autonomous phenomenon, the level of
which is largely determined by external social and situational
factors, in particular wartime conditions.

In general, the results obtained confirm that hardiness is
a key variable that mediates the relationship between socio-
psychological adaptation and stress experience, and the
development of adaptive personality characteristics
contributes to the growth of students' ability to function
effectively in conditions of prolonged uncertainty and
increased emotional stress.

In order to determine the predictive role of hardiness in
the formation of indicators of socio-psychological adaptation
of students, linear regression analysis was applied. Table 5
presents the results of the regression model, which reflects
the influence of the integral indicator of hardiness on
individual adaptive and maladaptive  personality
characteristics.

The values of the coefficient of determination (R?) and
the t-test allow us to assess the degree of contribution of
hardiness to explaining the variability of adaptability
indicators, as well as the statistical significance of the
obtained dependencies. The results of the regression
analysis provide a basis for interpreting hardiness as a key
psychological resource that determines the effectiveness
of students' adaptation processes in conditions of
increased stress.

Table 5
Regression model of the dependence of adaptability indicators on viability
Scale Hardiness
R? t
Adaptability 0,508 -14,3
Self-acceptance 0,319 9,61
Acceptance of others 0,331 -9,88
Emotional comfort 0,557 -15,7
Internality 0,508 -14,3
Dominance 0,219 -7,42
Escapism 0,332 -9,90

***p<.001

The results of the regression analysis indicate that
hardiness is a statistically significant predictor of the
indicators of social and psychological adaptation of students
(p<.001). The obtained values of the coefficient of
determination R? indicate a significant contribution of
hardiness to explaining the variability of adaptive and
maladaptive personality characteristics.

In particular, hardiness explains 50.8% of the variance
of the indicator "Adaptivity" (R? = 0.508), which indicates a
strong influence of this resource on the overall level of
adaptation of students to the socio-educational
environment. The negative value of the t-criterion (t = -14.3)
is due to the direction of scaling of the Rogers—Diamond
method and indicates that the increase in hardiness is
accompanied by a decrease in maladaptive manifestations.
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High R? values were also recorded for the emotional
comfort indicator (R? = 0.557; t = -15.7), which allows us to
state: hardiness significantly affects the stability of the
emotional state and the reduction of internal tension in
students. A similar dependence was found for internality (R?
= 0.508; t = -14.3), which emphasizes the role of hardiness
in forming a sense of internal control over life events.

For the self-acceptance indicator, a positive regression
effect of hardiness was established (R? = 0.319; t = 9.61),
which indicates that increasing hardiness contributes to the
formation of a positive attitude towards oneself and one's
own capabilities.

Hardiness also significantly explains the variability of the
indicators of acceptance of others (R?=0.331;t=-9.88) and
escapism (R? = 0.332; t = -9.90). The negative direction of
the relationships indicates that the increase in hardiness
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reduces the tendency to avoid difficulties and reduces the
level of interpersonal tension.

The smallest, but statistically significant effect of
hardiness was found for the dominance indicator (R® =
0.219; t = -7.42), which indicates a moderate relationship
between internal hardiness and a decrease in the need for
excessive control over others.

In general, the obtained regression model confirms that
hardiness is a key psychological resource that determines the
level of socio-psychological adaptation of students, mediating
emotional comfort, self-perception and behavioral strategies in
conditions of increased stress and social instability.

Discussion and conclusions

The findings of the present study confirm that socio-
psychological adaptation, hardiness, and perceived stress
represent closely interconnected psychological constructs,
particularly under conditions of prolonged war-related
stress. The identified relationships support the theoretical
model proposed by Salvatore Maddi, according to which
hardiness functions as a personal resilience resource that

promotes adaptive functioning under adverse life
circumstances. Our results also correspond to
contemporary resilience research emphasizing that

psychological adaptation depends not only on external
conditions but also on internal personal resources that
facilitate effective coping with prolonged uncertainty.

The predominance of high levels of self-acceptance and
internality among students indicates the preservation of
positive self-perception and an internal locus of control
despite the stressful wartime context. These findings are
consistent with the studies of Mytnyk O., Chanchykov I.
(2024), who demonstrated that hardiness enhances
students' ability to maintain self-regulation and emotional
stability under conditions of educational disruption caused
by war. Similar conclusions were reported by Kordunova,
Mudrak, and Dmytriyuk (2021), who considered hardiness
one of the central determinants of successful psychological
adaptation in crisis situations.

At the same time, the relatively low levels of emotional
comfort and acceptance of others observed in part of the
sample suggest the existence of hidden maladaptive
tendencies. This finding supports the results of Pichurin
(2025), who reported that although many Ukrainian students
demonstrate moderate hardiness, emotional tension and
interpersonal difficulties remain common under chronic
stress. Likewise, Kryvoshey (2024) emphasized that
prolonged exposure to military stress negatively affects
emotional  well-being, academic functioning, and
interpersonal interaction among university students.

The correlation analysis demonstrated that hardiness is
strongly associated with key indicators of socio-
psychological adaptation, particularly emotional comfort,
adaptability, and internality. These findings are consistent
with international evidence showing that hardiness serves
as a protective factor against psychological maladjustment
and promotes adaptive coping strategies. At the same time,
the weak correlations between perceived stress and
adaptation indicators suggest that subjective stress
perception may depend more strongly on external
situational factors than on stable personality characteristics.
This interpretation corresponds with the findings of Savelyuk
(2022), who reported that anxiety, concentration difficulties,
and emotional overload among students are largely
determined by contextual stressors rather than individual
personality traits alone.

An important contribution of the present study is the
regression analysis, which demonstrated the predictive role

ISSN 1728-3817

of hardiness in explaining socio-psychological adaptation.
Hardiness accounted for more than half of the variance in
emotional comfort (R? = .557), adaptability (R? = .508), and
internality (R = .508), confirming its substantial contribution
to students' adaptive functioning. These results extend
previous findings by Chykhantsova (2025), who emphasized
psychological resilience as a multidimensional resource for
maintaining mental health during wartime, and by Uhryn and
Yuzheka (2025), who highlighted the importance of adaptive
resources for successful learning under conditions of
uncertainty and blended education.

Unlike many previous Ukrainian studies that primarily
described separate manifestations of stress, adaptation, or
hardiness, the present research provides empirical evidence
of their structural interrelationships and demonstrates the
predictive value of hardiness using both correlation and
regression analyses. Therefore, the study contributes to a
more comprehensive understanding of the psychological
mechanisms underlying students' adaptation during
prolonged military conflict.

Overall, the findings indicate that although most students
maintain relatively high adaptive potential, emotional
vulnerability persists in a considerable proportion of the
sample. Strengthening hardiness should therefore become
one of the primary objectives of university psychological
services through resilience-oriented interventions,
psychoeducational programmes, and preventive mental
health support.

Future research should focus on longitudinal
investigations of adaptation dynamics throughout different
stages of wartime and post-war recovery, as well as on
evaluating the effectiveness of psychological interventions
aimed at strengthening hardiness, resilience, adaptive
coping strategies, and emotional well-being among
university students.
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BiakpuTuin mixkHapoaHui yHiBepcuteT po3suTKy nioantm "YKPATHA", Kuig, YkpaiHa

B3AEMOBIOHOCWHM TA NPOrHO3YIO4A POJlb CTIMKOCTI
B COLIANIbHO-NCUXONOrIYHIN AQANTALUII TA CTPECY CEPE[ CTYOEHTIB

B ¢ Ty n. HaguaHHs1 y suwjux Hag4YasibHUX 3aknadax eumazae wWeuoKol coyianbHo-ncuxono2iyHoi adanmauii 0o Hosux ymoe, posieli ma akade-
MiYHUX 8UMOR2, W0 HEMUHYYe Nnocustoe emoyiliHuli cmpec. [ToeHomacwmabHa egiliHa 8 YkpaiHi 3Ha4Ho nocusnuna yel ncuxoso2iyHuli muck Ha cmy-
deHMcbKy Mono0b. B ymoeax eiliHu adanmauyiliHi npoyecu cmarome 3Ha4YHO CK/IalHiWuMuU, wo pobums 36epexeHHs1 MCUXosI02i4HOI pieHo8az2u
Had3eu4aliHO 8aKJIUUM NMUMAaHHSIM.

MeToaun. Y docnidxeHHi euKkopucmaHo meopemuy4Hi MemooOu (aHani3, NopieHsIHHS, y3a2aflbHEeHHsl, cucmemMamu3ayisi, eMnipuYHi, a came:
Memoduka docnidxeHHs1 coyianbHoO — ncuxosno2iyHoi adanmauii. K. Podxepca — P. alimoHda, "Tecm xxummecmiiikocmi” C. Maddi, LLikana cnpui-
Hsimoz2o cmpecy (PSS). [lns eusiesieHHs 38 'A3Ky M) MOKa3HUKaMu couianbHOo-rcuxosio2iYHoi adanmayii, xummecmilikocmi ma cmpecy y cmydeHmie
Hamu 6ys10 3acmocoeaHo kopensiyiliHuli aHani3 lMipcoHa. Bu6ipky cknanu 199 cmydeHnmie pi3Hux 3BO.

Pe3ynbTaTtu. Bucokuli pieeHb 3a2anbHoi adanmueHocmi 6yno eusienieHo y 87,44 % cmydenmie, camonpulivamms — y 95,98 %, a iumepHa-
nbHocmi -y 98,49 %. binbwicme cmydenmie npodemoHcmpysanu cepedHili piseHb cmilikocmi (65,33 %) ma nomipHuli piseHb cnputiMaHo20 cmpecy
(85,42 %). KopensuyiliHuli aHani3 eusisue cusnbHi 38 'A3Kku Mix aGanmauyiero ma cmitikicmro (p < 0,001), 30kpema w030 emoyiliHo2o komgpopmy (r = —
0,746), adanmuexocmi (r =-0,713) ma iHmpoeepmHocmi (r =-0,713), modi sik camonpuliHamms noka3aso nomipHuli 3e'a3ok (r = 0,565). CnpulimaHul
cmpec cnabko Kopesrogas nuwe i3 camonpuliHammsm (r = 0,168, p < 0,05). PezpeciliHuli aHani3 niomeepdus, wo cmilikicmb € 3Ha4ywumM npeouK-
mopom couianbHo-ncuxosio2iyHoi adanmauii (p < 0,001), nosicHroro4u 55,7 % ducnepcii emoyilino2o komgpopmy (R? = 0,557) ma 50,8 % — sik adanmu-
eHOcmi, makK i iHrmepHanbHocmi (R? = 0,508), ujo doeodume ii posb K KITIOY08020 PECcypcy 8 yMo8ax mpuesasio2o cimpecy.

B 1 c H 0 B k . OmpumaHi pe3ynsmamu ceid4ams npo me, w0, xo4ya 6inbwicms cmydenmie 36epicatomb docmamHili adanmauiliHuli romeH-
Yian, XxpoHiyHul gilickkosull cmpec crnpuYuHsie eMoyiliHy Hanpyay ma mixocobucmicHi npobnemu. Mix adanmauiero ma cmiiikicmro icHye micHul
38'A30K, wo nidmeepdxye: cmilikicmb € OCHOBHUM 8HyMPpIiWHIM pecypcom, sikuli Nom'sskulye nposieu deszadanmayii ma cnpusie e¢ghekmueHomy ¢py-
HKUioHye8aHH0. CrnipuliMaHuli cmpec, sik audaembcsi, € 6inbW agMOHOMHUM i 3yMO8JIeHUM 308HIWHIMU cumyamueHUMU YUHHUKaMU.

Kno4yoBi cnoBa: couiansHo-ncuxonoriyHa aganTauisi, XXUTTECTINKICTb, CTpPec, CTYAEeHTU, afaanTauiiHi pecypcu ocobucTocTi.

Heknapauif npo reHepaTUBHUI WITYYHUIA iHTENEKT Ta TeXHONOTIi, WO BUKOPUCTOBYIOTh LITYYHUN iHTenekT. g Yac nigrotoBku
Ljiei cTaTTi aBTOP HE BUKOPWUCTOBYBaNa iHCTPYMEHTU LUTYYHOrO iHTENEKTY.
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